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Uncertain Times

T

he 2018 back-to-school season comes at an
uncertain time due to the election, the outcome of
which could change the academic landscape in the
short term. One thing is for certain—after October 1st,
the responsibility for Higher Education will be entrusted
to a new person, who will be the 7th person to hold this
position since 2012. This fact alone speaks volumes
about the improvisation that has been passed off as
government action in this regard for far too long!
The outgoing government has not stopped repeating that
its priority is education. One might have expected that
this obsession would translate into concrete action.
However, the Ministère de l’Éducation et de l’Enseignement supérieur (MEES) received, in the most recent
report published by L’Actualité (Sept. 2018, p. 34–44), a
final grade of 21%, and was on the receiving end of a
grade of 0% for reaching its targets.
The diagnosis is dead-on. After having indicated, at the
outset, that “among the dunces, one stands out with a
plan that is especially awful: the Ministère de
l’Éducation” (p. 34; our translation), the authors of the
article report that the Ministère’s “new [strategic] plan
was tabled four years late and contained an overblown
total of 95 insignificant indicators […] [and that] at the
time of the assessment, the plan was obsolete” (p. 39;
our translation).
(Continued on the next page)
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• Federal Council
Meetings

October 25 and 26, 2018
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• Training Session

November 30, 2018

Topic:

Understanding University Funding

2018–2019 Priorities
Overhaul of the Funding Policy
After many years of requests to overhaul the university
funding policy from many stakeholders, including the
FQPPU, the government announced a new version in May
2018. Beyond the smokescreen of what the government
called a “historic reinvestment into higher education,” the
policy continues to overlook the total real costs associated
with the university’s missions and the efforts made to admit
students with atypical profiles.
We will call on the Ministère de l’Enseignement supérieur to
commit to a massive reinvestment based on the principles
of transparency and equity, as well as new parameters that
are likely to better support the university network and
correct the biases of the revised funding formula.

Return to the Collegial Administration of Universities
and of the University Network
The ideology underlying the current funding method for
universities leads to authoritarianism from institutional
administrations, which, confusing collegiality with convenience, tend to exclude faculty members from the decisionmaking process. The same can be said about the university
network, which continues to be guided in its development,
in the absence of an independent advisory body such as the
Council of Universities, by discretionary directions adopted
by the Ministère. The arbitrariness and judicialization of the
relationships that then exist lead to the instrumentalization
of members of the academic community, who become
reduced to mere performers.
To defend the principle of collegiality as the basis for
academic life and a preponderant representation of
members of the community as a condition of the rigorous,
transparent administration of each of the universities as
well as of the network as a whole, the FQPPU will continue
to denounce the diktats of the Ministère and of external
members of boards of directors who have imposed
themselves with their “governance” ideology.

Protecting Academic and Scientific Freedom
The safeguarding of academic freedom, which often
guarantees the realization of other civil liberties, is essential
to universities and to society as a whole. The same goes for
scientific freedom, which covers, more specifically, research
activities. However, with the entrepreneurial shift of
university administrations, these freedoms need to be
safeguarded both against interference on the part of the
government, for-profit businesses, benefactors, and
professional orders, as well as against attacks on the part of
senior administration.
We will redouble our efforts to protect these freedoms by
describing the origin of their current threats and introducing
actions that would best promote such freedoms.
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With regard to Higher Education, while there are goals to
increase the number of students with disabilities in
CEGEPs and the number of expected refunds for student
loans, there is a void in other areas: “the MEES has no
goals to increase graduation rates, even though in
Quebec, one out of three students drops out of
university” (p. 42; our translation).
In search of a credible alternative
Spokespersons for the main parties, who had come
together for the États généraux de l’enseignement
supérieur (the general state of higher education) on May
3, 2018, in Montréal, were tight-lipped about their
commitments when addressing issues we submitted to
them revolving around three axes: 1) insufficient and
inequitable funding, 2) authoritarian and opaque
administration, and 3) a precarious situation for staff and
students (see the report prepared for the occasion on
the eges.quebec website). Besides the creation of a
Council of Universities accompanied by framework
legislation that specifies principles that should preside
over its development, a promise made by all of the
parties except the Quebec Liberal Party, the election
platforms remain vague. Certainly, reinvestments in
education have been announced, but the allocation rules
have not been specified.
This is why, in collaboration with our partners, we are
seeking specific answers from the party leaders to the
academic community’s most pressing questions: 1) How
do you plan to refinance universities, since the new
funding policy is obsolete with regard to the principles
that guide it and is largely insufficient with regard to the
amounts invested? and 2) When will you ensure that the
architects of university life (professors, lecturers,
students, and professional and support staff) will have a
prominent place in university decision-making bodies?
In the meantime, protecting academic freedom
The method of administration imposed in the wake of
the Québec Policy on Universities in 2000 encouraged an
entrepreneurial drift that has been harmful to academic
life, which is intended to be a public service,
compromising one of the core values of the professorial
career—academic freedom. As such, the FQPPU has
partnered with the Syndicat des professeurs et
professeures de l’Université Laval (SPUL) to hold a forum
on this topic on September 27. It will be an opportunity
to take stock of the threats to academic freedom and to
come up with ways to protect it.
In solidarity,
Jean-Marie Lafortune
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From the Executive Committee
Denis Bélisle, Vice-President
Directions—Digital Technology Committee

I invite you to get involved if we ask for your support and
to participate in the course of events in which we are
already implicated.
Mireille Dubé, Secretary-Treasurer
Plenty of Work to Be Done

W

e are living in an unprecedented time with
regard to university teaching conditions. Digital
technology, from PDF documents to selfsupporting MOOCs, and tools for disseminating and
preserving knowledge have evolved to the point that it is
difficult to keep up. The effect of such technology on the
professorial workload is enormous both because of
institutional changes that have resulted and due to the
innovative tools at our disposal.
This asymmetry between the workload and its aim comes
during a shift where actors and interests are beyond us
and toward which, despite our minimal leverage, we must
exercise vigilance and make our voices heard.
Even among our colleagues, there are a variety of opinions,
attitudes, and reactions that far from form a coherent
whole. Some see new technology as an opportunity, while
others see it as a threat that encompasses dangers that
must be avoided at all costs. Some of these fears are
certainly founded, just as true enhancements are possible.
Again, however, the situation is far from clear.
One of the most recent changes that speaks to us in
particular is that of the virtual campus, which, after an
announcement was made to considerable media fanfare
and in which no Quebec university faculty members were
invited to participate, seems to have fallen by the wayside.
There are multiple considerations—political, economic,
pedagogical—with regard to digital technology, and we are
in a sort of fog where myths and realities become
scrambled to the extent that it would be a mistake either
to want to consider everything or to not deal with it. As
professors, it is our duty to have our voices heard.
This year, the work of the digital technology committee,
which I have the honour of leading, will consist of two
parts: 1) providing an overview of the expectations of
professors, who are both enthusiastic and apprehensive
about this matter, and 2) selecting key areas where we can
make significant contributions.
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A

s we begin the new academic year, we would
like to provide you with the key points of the
action plan of the workplace relations
committee, which I have the privilege of chairing. First,
note that work has already begun with regard to
reviewing the clauses of collective agreements related to
faculty performance evaluations.
In this regard, we identified several differences among
the various universities studied (both members and nonmembers). The committee’s priority is to finish the
review and present it in a comprehensive, useful, and
user-friendly manner.
The aim of this first review was to develop an approach
and format that would later be applied to other subjects
that affect faculty members in relation to the content of
collective agreements. Thus, a series of distinct reports
can be prepared about differences between each
agreement, with a view to sharing the strongest clauses
for each matter being studied.
Two options, which are not mutually exclusive, are
possible for the next year. The first is to study, along the
same lines as the subject of faculty performance
evaluations, another subject that has been frequently
noted to be problematic at past federal council meetings:
workload distribution.
The second option would be to examine new subjects
that are rarely included in our agreements, such as
atypical courses. The lack of a clear framework often
leads to bias when enforcing the conditions surrounding
the teaching of such courses. In this case, reviewing the
clauses about these activities could lead to suggestions
to improve or add to the agreements.
Of course, we can also review other topics. We invite you
to send us your ideas as soon as possible.
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Louis Demers, Councillor
Who Benefits From University Quality Assurance and
What Purpose Does It Serve?

T

he modern vision of the university as an
institution that both produces and disseminates
knowledge is directly inspired by ideas expressed
by Wilhelm von Humboldt in 1809–1810, when he
supervised the opening of the University of Berlin. For
von Humboldt, the freedom to conduct research, teach,
and study constituted the modern university. According
to him, the government should not, in any case,
interfere in intellectual work, because such interference
would inevitably be detrimental to the fruitfulness of the
research.1 Its role should instead be to make universities
economically self-sufficient by providing them with an
organizational framework and the resources necessary
to pursue the truth, with no outside distractions or
interests.2
Although university autonomy continues to be defended
now, universities have never been fully autonomous.
They have always had to deal with external pressures—
religious, political, and economic—that they depended
on to acquire resources. Even von Humboldt himself was
only the secretary of state of Prussia for several months,
as the principles that he felt were essential to the
constitution of the university could not be reconciled
with the realpolitik of his time.
In continental European countries, the development of
modern universities went hand in hand with that of
nation states, such that one of the main roles that was
assigned to universities was to educate State officials.
This was the case in Northern Europe where the
Humboldt model was widespread.
1 Marginson, Simon. 2008. “Clark Kerr and The Uses of the
University.” CSHE Ideas and Issues in Higher Education
seminar. December 15. (p. 3). http://melbournecshe.unimelb.edu.au/__data/assets/pdf_file/0008/1706417/Cl
arkKerr15Dec08.pdf.
2 Nybom., Thorsten. 2007. “A Rule-governed Community of
Scholars: The Humboldt Vision in the History of European
University.” In University Dynamics and European Integration,
edited by Peter Maassen and Johan P. Olsen, 55–79.
Dordrecht: Springer.
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This was also the case in France and Southern European
countries where university systems adopted a model
that can be described as Napoleonic. In all of these
countries, universities served as national communities
above all else.
In contrast, in Anglo-Saxon countries, such communities
were local or regional. The State generally played a
smaller role, and local actors, often from the private
sector, were the main contributors to the founding and
development of universities; the United States is the
most clear-cut example of this.
These systems both aimed to protect universities from
detrimental outside interference. However, they are at
complete opposite ends of the spectrum with regard to
the relationship between the State and the university:
“Whereas the Napoleonic model sought to protect
the university from overmighty external interests by
the state, its Anglo-Saxon counterpart sought to
protect academia from the state, the better to allow
the university to pursue its dealings with external
interests.”3
What about now? All analysts of university systems have
noted that there has been a rise in power, since the
1980s, of an entrepreneurial approach to universities
and of administrative and management practices
borrowed from the private sector.
This implementation of principles of new public
management has participated in transforming
universities into centres for producing and disseminating
knowledge that is useful for society and, primarily, for
developing the knowledge economy.
Even though this evolution was accompanied by reduced
public funding for universities, the government did not
divest from the higher education sector. In fact, it is the
governments themselves that implemented conditions
for universities to become “real organizations,”4 in other
words, entities with clearly defined boundaries,
producing measurable, marketable output, and
entrusted to a group of management professionals, who
are accountable for their decisions to external parties,
but no longer to their own community.

Neave, Guy. 2003. “The Bologna Declaration: Some of the
Historic Dilemmas Posed by the Reconstruction of the
Community in Europe’s Systems of Higher Education.”
Educational Policy 17 (1): 146. Author’s emphasis.
4 Brunsson,
Nils and Kerstin Sahlin-Andersson. 2000.
“Constructing Organizations: The Example of Public Sector
Reform.” Organization Studies 21 (4): 721–746.
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As the hierarchical authority of university administrators
increased to the detriment of collegial methods of
administration that had been widespread until that
point, universities became subject to a more vigilant
monitoring system, as evidenced by the excessive
accountability required from universities and the
bureaucratization that has resulted.

If a standard is a criterion that refers, implicitly or
explicitly, to a value judgment or an action, then
the academic and research world is a large,
esteemed producer of standards—for research
validation, for accurate subject matter to teach, for
student evaluation, for progression in the
curriculum, for recruitment, etc.7

Although at first these accountability reports were
essentially related to budgets, they gradually began to
include the amount of output produced by the
university, whether in regard to the number of diplomas
awarded or scientific articles published by its professors.
Since the 1990s, the regulators’ gaze has also fallen on
the quality of academic teaching and research. A
number of governments have established a quality
assurance regime for this purpose.5

Third, teaching and research activities have nothing to
do with standardized production processes that deliver
predictable results. Teaching, research, and service
involve many changing, partially independent tasks.
They largely make use of tacit knowledge. Quality audit
systems inspired by the industrial sector therefore
cannot capture the quality of university teaching and
research, nor can they improve it.

Typically, these systems entrust accreditation bodies
with establishing quality standards and indicators and
ensuring that they are respected, either directly or by
vouching for university self-evaluation mechanisms. In
general, these systems do not evaluate the quality of the
activities themselves, but of the resources devoted to
them and the formal means in place to ensure that they
are used appropriately.6
What else can be said about this concern with ensuring
the quality of university teaching and research? Quite a
bit, actually. First, it is important to remember that the
reduction in public funding of universities, which
occurred simultaneously with an increase in the number
of
students—and
administrative
staff—directly
contributed to reducing the quality of education being
provided. The regulators’ interest in quality therefore
grew in popularity at the exact moment when quality
was being undermined.
Second, the implementation of quality assurance
systems is not justified by a lack of evaluation
mechanisms in universities. If any organization focuses
on reflecting on its practices and results, it’s the
university! According to Vinokur,

5 Dill, David D. and Maarja Beerkens. 2013. “Designing the
framework conditions for assuring academic standards:
Lessons learned about professional, market, and government
regulation of academic quality.” Higher Education 65 (3): 341–
357.
6 Garcia, Sandrine. 2006. “L’assurance qualité : un outil de
régulation du marché de la formation supérieure et de gestion
des universitaires” (quality assurance: a regulatory tool of the
higher education market and of academic practices). Cahiers
de recherche sur l’éducation et les savoirs 5: 69–93.
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Finally, and rather curiously, the effectiveness of quality
assurance mechanisms in universities has not been the
subject of rigorous study. 8 However, their
implementation requires additional support and
administration staff, which leads to resources being
diverted from pursuing the mission of the university.
One can then wonder about the motives behind the
growing popularity of these quality assurance systems.
Part of the answer certainly lies in their symbolic value:
“the framing of the QA [quality assurance] policy
framework has been its greatest triumph.”9 In the same
way that adopting a multi-year strategic plan makes it
seem as though university administrators clearly know
where they want to bring their institution and how they
plan to do it, quality assurance is intended to serve as a
guarantee, presented to current and potential
customers, that the university’s teaching and research
activities meet standards of good practice. Quality
assurance directly aligns with the neo-liberal view of
universities and contributes to increasing administrators’
power over how their universities operate.

Vinokur, Annie. 2014. “La normalisation de l’université.” In
Gouverner par les standards et les indicateurs – de Hume aux
rankings, edited by Benoit Frydman and Arnaud Van
Waeyenberge,
235–262.
Bruxelles:
Bruylant.
https://www.researchgate.net/profile/Annie_Vinokur/publicat
ion/268277366_LA_NORMALISATION_DE_L'UNIVERSITE/links/
546739120cf2397f782bb50d.pdf. (p. 1). Our translation.
8 Jarvis, Darryl. S. L. 2014. “Regulating higher education:
Quality assurance and neo-liberal managerialism in higher
education—A critical introduction.” Policy and Society 33: 155–
166.
9 Jarvis, Darryl. S. L. 2014. “Regulating higher education:
Quality assurance and neo-liberal managerialism in higher
education—A critical introduction.” Policy and Society 33: 162.
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By the same logic, the establishment of supranational
markets, like the European Education Area, has
encouraged the use of quality assurance systems and
degree standardization10.
They make it easier for students to go from one
European country to another and help to attract more
students from other continents. On a larger scale,
recognition of diplomas and credentials becomes a
major issue in a globalized higher education market.

THE “PROF PORTRAITS” CAMPAIGN
The FQPPU is currently leading a campaign to assert the
value of Quebec university professors. The video clips
produced for this initiative are now being broadcast on
Canal Savoir; they are also on Facebook, Twitter, and the
FQPPU’s website.

The establishment of national quality assurance regimes
is also justified by the arrival of for-profit universities.
Ensuring that these new providers meet a minimum
level of quality, for both teaching and research, is critical
for a number of governments.
In countries such as the United Kingdom and Australia,
where higher education has become major economic
sector, it is important to support its development and
protect its reputation. In Australia, quality assurance
regimes have more to do with wanting to reassure
international clientele than with improving teaching and
research.11
Since the time of von Humboldt, the role of universities
has changed profoundly. They are no longer expected to
remain on the outskirts of society, but are instead
expected to directly contribute to its advancement.
However, over-normalizing universities risks undermining their purpose.
For von Humboldt, what distinguished universities from
other learning institutions was that they were devoted
to the never-ending task of advancing knowledge
through research, fact-checking, and debate.

For more information, go to fqppu.org/valorisation
(content available in French only).

DAILY PRESS REVIEW
For several months, the FQPPU has prepared a daily
press review for its members that contains journal,
newspaper, and blog articles from Quebec and around
the world, and covers subjects as higher education,
research, and unions.

By giving this fundamental work free rein, universities
can best contribute to social progress.
At the very least, it is what contributed to the success of
the German university and to how it has served as an
inspiration for the major American research universities.

Cussó, Roser. 2006. “La Commission européenne et
l’enseignement supérieur : une réforme au-delà de Bologne”
(the European Commission and higher education: reform
beyond Bologna). Cahiers de la recherche sur l’éducation et les
savoirs 5: 193–214.
11 Jarvis, Darryl. S. L. 2014. “Regulating higher education:
Quality assurance and neo-liberal managerialism in higher
education—A critical introduction.” Policy and Society 33: 155–
166.
10
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To sign-up to receive the press review by email every
day,
please
contact
Marie-Claude
Thomas
(info@fqppu.org).
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Daniel Guitton, Councillor
Awakening Students’ Environmental Awareness

T

he news got my attention. Nicolas Hulot, Minister
for the Ecological and Inclusive Transition in
France, resigned! I listened to the interview he
did with France Inter (bit.ly/2MBaw22); what he said
went along with my own questions. He deplored the fact
that no one has taken to the streets. How is it possible
that current issues with regard to climate (he said the
planet has become an oven), the environment,
ecosystems, natural resources, biodiversity, etc., are not
at the top of our list of priorities, especially those of the
young generation? Young people will be the ones
inheriting this disaster caused by the market economy.
Why do so many of them lean right, in Quebec and
elsewhere in the Western world?
My years in engineering, where I worked with
mathematical equations that regulate the climate, and
my experience as a neuroscientist have led me to the
conclusion, in agreement with Hulot, that it is likely that
humanity is unable, even through required collective
action, to stop the mechanisms that are destroying the
planet. The dominant economic system is destroying our
spacecraft—the Earth. What comes to mind is Félix
Leclerc’s song, “Le train du nord” (the train of the
North): “l’train file à cinquante milles à l’heure” (the
train is moving at fifty miles per hour). But in this case,
it’s moving directly toward a wall, and we, the
conductors, can’t do anything to change its trajectory.
As a professor, I often start thinking that our students
will experience a catastrophe unlike any other in human
history. Almost all scientists who study the climate are in
agreement. Most expect that there will be an
apocalyptic catastrophe if we do not change our
economic and political systems that are based on
continuous growth. Some think that it is already too late
to act effectively. Our environment will experience the
following, among others: temperature increases, melting
ice, rising oceans leading to floods that will threaten
millions of human and animal lives, ocean acidification
leading to loss of marine life, thawing of permafrost,
which will release methane, a greenhouse gas that has
much stronger effects than CO2, disruptions of major
FQPPU Newsletter, Vol. 4, No. 1, Fall 2018

ocean currents like the Gulf Stream, which could
dramatically change Europe’s climate, and mountain
infrastructure destabilization, as can currently be seen in
the Alps.
Why have young people not taken to the streets to
denounce our collective apathy? Throughout my life, I
have seen large public protests and even partaken in a
few: in the USA, against the Vietnam War; in France,
with the students in May 1968, and at “Nuit Debout”
(rise up at night) in 2016; in Quebec, at many protests in
the 1960s for Quebec’s independence, social justice, and
respect for the French language; and the Carrés rouges
(red square) student protests more recently.
So why are there none these days? It is especially
surprising given that the consequences of the current
lack of action on the environment, consequences that
will become even more severe if nothing is done, are
worse than those related to a lack of action in the areas
that previous protests involved! Student protests are
practically non-existent nowadays. Where are the young
people? How can their absence in the public sphere be
explained? Nicolas Hulot was asked these questions. He
didn’t know the answers.
Yet, if the government announced a yearly $2000 tuition
fee hike tomorrow, it’s likely that we would see
enormous protests on the streets Montréal and Québec,
red squares at the ready, all hands on deck.
One would think that a good science education would
enable citizens to analyze facts, better understand them,
and direct their actions. But there are a number of
science-savvy academics who haven’t taken to the
street, signs in hand, either. Some are even climate
skeptics.
But a lack of scientific knowledge does not explain
everything. Recently in the United States, it was
announced that “32 000 American scientists had signed
a petition denouncing climate change as a hoax… 9 029
of them have a PhD” (our translation). In an article on
the website supporting this petition, “Environmental
Effects of Increased Atmospheric Carbon Dioxide,” its
authors try to provide support, in a superficial article,
but one that seems serious, for their skepticism about
climate change. However, this article was published in
the Journal of American Physicians and Surgeons, which
is funded and controlled by the political right in the US—
a journal that is considered to have no serious scientific
credibility (see: “Fake journals versus bad journals” on
scienceblogs.com). It is unacceptable for ideology to be
a threat to science.
7

Can we justify our collective lack of action by hiding
behind the argument that some scientists are skeptical
about climate models? No! It is, of course, normal to
doubt scientific explanations—it is the very foundation
of science, and what supports its progress. But be
careful! It’s currently a unique time in the history of
science. We can’t make mistakes, otherwise we’re
screwed! But, in science, you are allowed to make
mistakes. For a long time, some geologists denied the
existence of tectonic plates—and they were wrong.
However, it had little effect on their lives and on that of
the planet. The current situation is very different.
Denying climate change and its impacts risks the
destruction of our entire species.
Young people—have you seen photos of the Earth taken
by astronauts in orbit or from the moon? If so, you’ve
noticed that the layer that serves as a boundary for the
Earth’s atmosphere is very thin. In fact, it is about 1.5%
of the Earth’s radius.

Did you know that a rocket carrying astronauts travels
through this layer in less than 2.5 minutes? Do you know
where petroleum comes from? The prevailing hypothesis is that it comes from organic deposits, meaning
that they contain carbon, and such deposits have
accumulated over millions of years, been compressed,
and then subjected to chemical transformations. And
we, humans, are in the process of releasing all the
accumulated carbon into the atmosphere over a period
of less than 100 years (which is almost instantaneously
in cosmic time)!
It’s up to you to revolt against what previous
generations, including mine, have “created.” Everyone
can at least agree that our natural resources,
biodiversity, and marine and terrestrial animal life are
on the decline. There is no excuse for doing nothing.
As professors, where does our responsibility lie with
regard to this lack of critical thinking on the part of our
young people? What can we do about it?

NEW TRAINING VIDEO CLIPS IN THE ZONE VIDÉO

Two new training video clips are available (in French only) in the Zone Vidéo section of our website:
http://fqppu.org/section/video/. The presentations by Rachel Chagnon, a lawyer, provide clarification with regard to the
requirements of the Act to prevent and fight sexual violence in higher education institutions and the responsibilities of
faculty representatives in this regard.
FQPPU Newsletter, Vol. 4, No. 1, Fall 2018
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Quebec University Professors by the Numbers
Maryse Tétreault, Professional Researcher

F

or several decades, Statistics Canada has been collecting data on academic staff in universities and colleges in
Canada.12 It is even possible to obtain numbers from the 1940s! What’s fascinating when analyzing the numbers is to
follow the evolution of Quebec professors over the years. Some aspects are very positive, but others clearly
demonstrate that things do not change very quickly.
Women professors
Women came onto university campuses as professors only relatively recently. In 1970, there were about 700 women
professors in Quebec, and most were assistant professors or had a lower rank than assistant professor. They made up
about 12.5% of all professors at the time. Has the situation really changed almost half a century later? Today, there are
almost 4000 women professors, but we are still relatively far from achieving gender parity: in the 2016–2017 academic
year, women made up 38% of all professors.
Graph 1: Number of men and women professors in Quebec universities, 1970–1971 to 2016–20171
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Source: Statistics Canada. University and College Academic Staff System (UCASS).
Note 1: Data is missing from 2012 to 2015 because the study was not carried out during part of the period in which the Conservative
government was in power. For the purposes of this graph, we repeated the data from the last available year.

Employment status insecurity
It’s a fact—the number of professors with full professor status has skyrocketed since the 1970s. However, the job stability
that comes with this status has mainly applied to men: in 2016–2017, 71% of full professors were men and only 29% were
women. However, things have come a long way since 1970, when only 3% of full professors were women. The only rank
with more women than men is the rank or level below assistant professor; women represent more than half of the
professors that fall into this rank.

12

Statistics Canada. University and College Academic Staff System (UCASS).
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Graph 2: Percentage of women for each rank, as compared to all professors, 1970–1971 and 2016–2017
Rank

1970–1971

2016–2017

Full professor
Associate professor
Assistant professor
Rank or level below assistant professor1
Other ranks (not elsewhere classified)2

3.1%
7.8%
14.1%
23.5%
n/a

29.0%
42.1%
48.6%
52.8%
37.5%

Source: Statistics Canada. University and College Academic Staff System (UCASS).
Note 1: Rank or level below assistant professor includes lecturers, instructors and other teaching staff.
Note 2: Other ranks include staff that do not fit in the above categories.

Wage gaps
The same data can also allow us to visualize the wage gap between men and women professors. Even today, there are still
large differences in treatment. In 2016, few women received a salary of $150 000 and over–only 2.3% of all professors—
while the men who fell into that category made up 8.3% of all professors.

Salary
$1 to $99 999
$100 000 to $149 999
$150 000 and over
Total

Graph 3: Salary ranges for women and men, 2016–2017
WOMEN
MEN
Amount
% of all professors
Amount
1200
11.7%
1161
2454
23.8%
4383
240
2.3%
855
3894
6399

% of all professors
11.3%
42.6%
8.3%

Source: Statistics Canada. University and College Academic Staff System (UCASS).

Young people in the profession
The available data shows that the number of young professors (39 years old and under) has slightly decreased since 2010.
They made up almost 19.7% of professors in that period, but in 2016, this number dropped to 17.5%. The median age is
that figure that has shown the most change: in 1970, the median age of professors was 37 years old; in 2016, it was 51
years old. This can be explained by the tightening of criteria that must be met to obtain a professor position, which is the
result, in particular, of a larger pool of candidates for professor positions—a legacy of policies that increased access to
education.
Administrative duties
In addition to their professorial workload, which is already fairly heavy, some people show an interest for holding
administrative positions. Today, almost 15% of professors hold such positions, as compared to 5% almost 50 years ago. In
2016, two thirds of those holding administrative positions were men.
Conclusion
The analysis of these numbers gives us a portrait of the situation of teaching staff in our universities. It also allows us to
realize that even though women are more present in the classroom, their integration is progressive, but we are slowly
moving toward gender parity.
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Expiry of Collective Agreements or Work Protocols and Wage Increases
Hans Poirier, Professional Researcher

T

o orient their actions with regard to labour relations and bargaining, associations and unions that are members of
the FQPPU often contact us to learn about provisions of collective agreements and work protocols for other
universities. While it is always a pleasure for us to answer these questions, we believe that all of our members
could benefit from results of our work. It is in that spirit that we are sharing below the current and future bargaining
schedules for all of the associations and unions of professors in Quebec (Table 1), as well as the wage increases that have
been obtained by such associations and unions since 2015 (Table 2).
The 2018–2019 academic year will be particularly active with regard to bargaining. However, over the past year, labour
relations often proved to be difficult and led to conflicts in several universities. Some examples are Université de
Sherbrooke and Université du Québec en Outaouais, where professors went on strike, the distressing lockout at Université
du Québec à Trois-Rivières, and the despicable Université de Montréal charter reform. While the circumstances of these
conflicts differed, they are symptomatic of the toughening approach of university administrations, which tend to act as
though they are managing factories. In this context, it is of the utmost importance that university professors work
together and act in solidarity to preserve their gains, but also to protect the mission of the university from the
entrepreneurial shift that is threatening it. Sharing information with other associations and unions, and optimally
preparing for upcoming bargaining sessions is crucial. I invite you to share your successes with the FQPPU, but also to
contact us when necessary so that we can develop tools that meet your needs and step up our action at the local and
national levels.
Table 1: Bargaining schedules for associations and unions of university professors in Quebec

ASSOCIATIONS AND UNIONS
AIPSA
AMCEL
APBM-MAUT
APBU
APECFMUS
APEP
APÉTS
APHEC
APPENAP
APPFMUS
APUC-CUFA
SGPUM
SPINRS
SPPTU
SPPUQAC
SPPUQAR
SPPUQTR
SPPUS
SPUL
SPUQ
SPUQAT
SPUQO

UNIVERSITY
Université de Sherbrooke
Université Laval
McGill University
Bishop's University
Université de Sherbrooke
École Polytechnique
ÉTS
HEC Montréal
ÉNAP
Université de Sherbrooke
Concordia University
Université de Montréal
INRS
TÉLUQ
UQAC
UQAR
UQTR
Université de Sherbrooke
Université Laval
UQAM
UQAT
UQO
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CAME INTO
FORCE
26-05-2017
27-10-2015
01-07-2016
21-04-2015
01-06-2015
16-10-2015
01-06-2012
23-11-2015
10-11-2015
30-03-2015
01-06-2012
10-05-2017
05-02-2016
07-05-2015
01-06-2013
01-06-2017
01-06-2016
01-06-2013
01-06-2016
01-05-2015

EXPIRY
DATE
30-04-2020
31-05-2018
30-06-2020
30-09-2018
31-05-2019
31-05-2019
31-05-2017
31-12-2018
31-05-2018
31-05-2017
31-05-2017
09-05-2022
31-12-2019
31-12-2016
31-05-2017
31-03-2020
01-05-2020
31-05-2018
31-05-2021
30-04-2022

NOTES
Current bargaining
Non-union association
Current bargaining

Non-union association
Current bargaining
Current bargaining
Current bargaining
Current bargaining

Current bargaining
Current bargaining

Current bargaining
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Table 2: Wage increases that have been obtained by associations and unions of university professors in Quebec for the 2015 to 2021 period

ASSOCIATIONS AND UNIONS
2015
2016
2017
2018
2019
2020
2021
AIPSA
4%
1.25%
1%
AMCEL
0.75% or PSG
AMCEM
1.5%
1.75%
2%
1% PSG or SGPUM PSG or SGPUM
APBM-MAUT
0.75%
0.75%
APBU
$1000 lump sum
2%
2%
2%
APEP
2%
2%
2%
2%
APÉTS
1% + 1 step
PSG
PSG PSG + 1%
APPENAP
2%
APUC-CUFA
1%
1.4%
1.6% + $570
SGPUM
$500 lump sum (PSG) 1.5% (PSG)
SPINRS
CPI + $500
CPI
SPPTU
PSG
PSG
PSG
PSG
PSG
PSG
SPPUQAC
2%
2%
2% + 2 steps
2%
SPPUQAR
1%
1.5%
SPPUQTR
PSG
PSG
SPPUS
4% + 1% flat rate
1.25% 1% + 0.5% flat rate
SPUL
1%
1,50%
1.75%
1.25%
SPUQ
$500 lump sum (PSG) PSG + 1%
PSG + 1%
PSG
SPUQAT
2%
2%
2%
2%
2%
SPUQO
2%
1.5%
1.75%
2%
1.5%
1.5%
1.5%

Notes:
1. The AIPSA collective agreement provides that in addition to increases to the salary scale, engineer-professors are to receive amounts equivalent to a flat rate of 1% on
March 31, 2017 and of 0.5% on May 1, 2019.
2. While McGill University professors are not unionized, the administration and APBM–MAUT negotiate a salary policy each year. The policy provides for an increase across
the board for all professors. For the 2018–2019 academic year, the increase was 0.75% The policy also provides for a merit-based increase for eligible professors, which
varies between $700 and $2650 based on performance.
3. The salary structure for INRS professors increases with the Consumer Price Index (CPI), but by at least 1% each year (if the CPI is ever lower). In addition, the cumulative
total of the increases for the duration of the last collective agreement (2012–2013 to 2016–2017) must be at least 11%.
4. Until a new collective agreement is signed, the salary of SPPUQAR professors increases with the Quebec government’s salary policy (PSG).
5. The AMCEL collective agreement provides that members receive the same salary increases as those provided to SPUL members, to which a scarcity premium of 5% is
added.
6. The situation for clinical teaching professors in the faculty of medicine at Université de Sherbrooke (APECFMUS), not included in this table, is handled through a
calculation based on an equivalent hourly wage of $74.03 (2016).
7. The salary for professors in the faculty of medicine at Université de Sherbrooke (APPFMUS), not included in this table, is calculated based on several variables. The salary
scale included in the collective agreement serves as the basis for this calculation. Then, members receive the same salary increases as those provided to SPPUS members.
However, APPFMUS members also receive a supplement that the administration negotiates individually with each professor. Finally, a reduction in base salary is applied
to professors who do not have PhDs or who are not doctors.

